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ABSTRACT 

This planning guide is intended to facilitate 
flexibility in meeting the needs of under-represented groups in 
Florida programs for gifted students. An introduction defines these 
students (racial or ethnic minorities, limited English proficient, or 
from a low socioeconomic background) , lists the required components 
of a district plan for increasing the participation of 
under-represented groups, and offers start-up suggestions. Specifics 
of the plan are then presented, with appropriate state rules cited 
and guidelines for implementation provided. These guidelines cover 
the district goal for increasing the percentage of students from 
under-represented groups in gifted programs; screening and referral 
procedures; criteria for determining eligibility based on the 
student's demonstrated ability or potential in specific areas of 
leadership, motivation, academic performance, and creativity; student 
evaluation procedures, including the identification of the 
measurement instruments to be used; instructional program 
modifications or adaptations for these students within the existing 
program for gifted students; and an evaluation design. Appendices 
present the full text of the State Board Rule, guidelines for use of 
standardized tests, contacts for exemplary programs, review 
procedures, tne limited English proficient rule, screening and 
referral checklists, and an eligibility matrix. (Two references) 
(DB) 
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INTRODUCTION 



The Florida Department of Education is committed to providing quality education 
for the diverse groups of students it is privileged to serve. The assistance of every 
school district is crucial to providing special academic opportunities for academically 
able students and to assuring that all capable students nave access to programs for 
gifted students, regardless of national origin, race, native language, or socio- 
economic status. 

Florida districts have responded to the opportunity to provide unique opportunities 
to diverse learners by developing innovative approaches to instructional 
progranming. The Florida Department of Education supports this effort by 
providing the flexibility and encouragement to further extend specialized 
educational opportunities to culturally diverse learners, minorities, and other 
populations who have traditionally been under-represented in programs for gifted 
students. The following PLANNING GUICE is a facilitative framework for creating 
greater flexibility to better meet the needs of students from under-represented 
groups in programs for gifted students. Under-represented groups are defined by 
Rule 6A-6.03019(2)(b)1., FAC, as those 

a. whose racial/ethnic backgrounds are other than white, non- 
hispanic, or 

b. who are limited English proficient, or 

c who are from a low socio-economic status family. 

The intent of the PLANNING GUIDE is to assist school districts in developing the 
components of a district plan as set out in option (2)(b)2. of Rule 6A-6.03019, FAC, as 
adopted by the State Board of Education on S^otember 12, 1991 . The complete rule 
is in Appendix I. If a district chooses to use this option, the components of the district 
Plan for Increasing the Participation of Under-represented Groups are stated in the 
rule. 

2. The Department of Education is aumorized through 1997 to 
approve school district plans for increasing the participation 
of students from under-represented uroups in special 
programs for the gifted, provided these' plans inc' jde the 
following: 

a. A district goal to increase the percent of students from 
under-represented groups in programs for the gifted and 
current status of the district in regard to that goal; 

b. Screening and referral procedures which will be used to 
increase the number of these students referred for 
evaluation; 

c. Criteria for determining eligibility based on the student's 
demonstrated ability or potential in specific areas of 
leadership, motivation, academic performance, and 
creativity; 

d. Student evaluation procedures, including the identification 
of the measurement instruments to be used; 

e. Instructional program modifications or adaptations to 
ensure successful and continued participation of students 



from under-represented groups in the existing instructional 
program for gifted students; and 
f. An evaluation design which addresses evaluation of progress 
toward the district's goal for increasing participation by 
students from under-represented groups. 

The rule revision is the result of ten years of Department of Education and school 
district initiatives -- studies, grants, and the work of statewide representative 
committees -- to address the need for greater participation of students from under- 
represented groups in programs for gifted students. The revised rule offers an 
option -- one which will involve considerable planning and several stages of 
development with continuous assessment. Since there are no local or national 
programs recognized for adequately addressing the problem of under-represented 
groups in programs for gifted students, there is a need to understand the planning 
process as an exploration as much as a controlled experiment. It is a complex 
problem and there are no simple answers. Consequently, the outcomes of the 
implementation of school district plans for Rule 6A-6.03019(2)(b), FAC, over the next 
five years will form the basis for a further review of the gifted rule in 1996-97 to 
better address the needs of all gifted students. Each year during this experiment a 
resource book of best practices will be developed to share the experiences and 
expertise exemplified in the implementation of district plans throughout the state. 



GETTING STARTED 

Before developing the details of the plan, consider these start-up suggestions. 

1 START AFTER ASSESSING THE FLEXIBLE OPTIONS AVAILABLE IN SECTION 
(2Xa) OF THE CURRENT RULE, which have been successfully used in some 
districts to identify gifted students from under-represented groups, i.e., using 
standard error of measurement, or partial scores. (See Appendix II.) 

2. START BY INVOLVING MEMBERS OF THE RESPECTIVE UNDER-REPRESENTED 
GROUPS in the planning, design, and development of the proposed district 
plan. 

3. START WITH AN EXPERIMENTAL AND EXPERIENTIAL DESIGN to build on 
developing experiences. Be flexible and open to potentialities and 
possibilities. 

4. START EARLY. The earliest optimal experience is often cited as Grade 2 - not 
too late for students to learn habits of schooling and to avoid negative 
attitudes toward school. 

5. START SMALL, using a pilot design located in the best possible location with 
the best possible support system. Success is the best model. A broader, more 
effective screening procedure may be the first plan. 

6. START WITH LESSONS LEARNED from best practices of other districts 
(Broward, Dade, Duval, Lee, Palm 3each, Pinellas) which have anticipated 
some of your concerns and problems and are willing to share their experiences 
with you. Contacts for those programs are listed in Appendix III. 
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START QUALITATIVELY. The success of addressing the issue will be measured 
as much by making a qualitative difference as by a quantitative difference, 
How mutually beneficial the change has been for all gifted students will be 
determined by the continuing effectiveness of the gifted program in 
addressing the needs of ajl gifted students in measurable and meaningful 
ways. 



THE PLAN 



In developing the components of your plan, consider the summary of review 
procedures found in Appendix IV and the suggestions discussed below. 

GOAL 

Rule 6A-6.03019 (2)(b) 2.8..FAC "A district goal to increase the percent of 

students from under-represented groups in 
programs for the gifted and the current status 
of the district in regard to that goal." 

The specific goal relates only to those under-represented groups identified by 
definition in the rule. The specific goal is to have the representation of the 
identified under-represented group in the gifted programs reflect their 
representation in the total student population. 

SUGGESTIONS 

1. If possible, project a five-year percent or percentage range of increase and 
then develop short-term annual precentage increase goals to achieve the 
long-term projection that equates the expected outcome for the majority, 
representative of their percentage of the population. 

2. Identify a target group representing one, two, or all three under-represented 
groups, as specified in rule, as your representative student population, 
preferably (following start-up suggestions) in the elementary grades. 

3. Decide if the target group is to be students from under-represented groups 
within a given school, within a given geographic area, or districtwide 
Whatever the target group, the goal is to nave the under-represented group 
distribution in the gifted program reflect the group's distribution in the 
general student population of a given school, given geographic area, or 
districtwide. 

4. Although the rule defines under-represented groups, further district 
clarification will be needed to ensure consistency of identification. For 
example, to identify low socio-economic status families, the district may 
choose the common approach of identifying students who are on free and 
reduced-price lunch. Some districts may also consider Health and 
Rehabilitative Services statistics for families whose income falls below the 
federal poverty level or who are living in low-income housing. The 
identification of limited English proficient students is required to be done 
based on the rules for programs for limited English proficient students. (See 
Appendix V.) 



SCREENING AND REFERRAL 

Rule 6A-6. 03019 (2)(b), 2 b , FAC "Screening and referral procedures which will 

be used to increase the number of these 
students referred for evaluation. " 

Screening is the process by which a rapid assessment is made to identify candidates 
for formal evaluation (Rule 6A-6.0341 1, FAC). The purpose of screening is to identify 
a pool of potentially gifted students who will be referred for evaluation. Screening, 
referral, identification, and instructional programs are most effective when they are 
developed as an integrated whole and when they reflect and relate to the expected 
areas of potential and performance in leadership, motivation, academic 
achievement, and creativity. The intent of all the components is to guarantee 
success. To tap these multidimensional perspectives, input from regular and gifted 
classroom teachers, parents, and student peers are most effective when the 
respective learning partners are sensitized to both the needs and characteristics of 
the under-represented groups and the school culture. Often, behavioral checklists 
of characteristics form the basis for referral. The following are composite lists of 
characteristics centered around the expected criteria for eligibility, demonstrating 
ability or potential in specific areas of leadership, motivation, academic 
performance, and creativity. 



General Intellectual Screening Considerations 

To assure access to the gifted program for any qualified student, the responsibilty 
for screening gifted students should be assigned to specific persons who have an 
understanding of and sensitivity to the unique needs and characteristics of culturally 
diverse students. The process of screening should consider a pool of students who 
demonstrate unusual ability. Students snould be screened into this pool using 
criteria such as the following : 

• unusual creative output in artistic, literary, scientific, or mathematic 
endeavors 

• very rapid learning rate or unusually insightful conclusions 

• muitiple nominations from teachers, staff, or peers who perceive unusual 
talent 

• parental reports of unusual developmental behavior, such as early reading, 
verbal precocity and use of complex syntax, or evidence of mechanical 
aptitude 

• academic achievement as indicated by above average standardized test scores 
orcoursework grades. 



General Characteristics Describing Potentially Gifted Minority Students 

• Displays maturity of judgment and reasoning beyond own grade level 

• Is knowledgeable about things of which i 'hers are unaware 
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Can transfer learning from one situation to another 

Learns through experience and is flexible and resourceful in solving day-to- 
day problems 

Displays leadership 

Handles outside responsibilities and meets school demands 
Devises imaginative solutions to problems 
' Uses limited resources to make meaningful products 

» Displays high degree of social reasoning and/or behavior and shows ability to 
discriminate 

» Learns well through manipulative materials, games, simulations, and role- 
playing 

> Is family and community oriented 
eadership Characteristics 

> Takes initiative and shows independence of action 

> Makes decisions based on evaluation of evidence 

> Seems well liked by classmates and is looked upon as a leader 

> Tends to dominate others and organize and direct activities when involved in 
a group 

> Motivates others 

> Adapts readily to new situations and is flexible with changing circumstances 

> Accepts and carries responsibility; follows through with tasks and usually does 
well 

> Is a social leader in nonacademic environments and in off-campus activities 

> Articulates group ideas 

> Influences peers 

> Is self-confident with age peers 

» Shows a developing understanding in how to relate to teachers and 
classmates 
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Motivation Characteristics 

• Has a positive attitude 

• Evidences power of concentration 

• Prefers to work independently with minimal direction from teachers (resists 
directions) 

• Has a tendency to organize people, things, and situations 

• Is concerned with right and wrong, good and bad 

• Takes advantage of opportunities to lea'n and enjoys challenge 

• Is self -critical and strives for perfection 

• Often is self-assertive 

• Requires little drill to grasp concepts; seeks other than routine tasks 

• Becomes involved and absorbed in certain topics or problems 

• Is persistent in task completion 

• Likes structure and order, but not static procedures 

• Is motivated by sports, music, and concrete subjects 

• Benefits from a rapid rate of presentation 

Academic Performance Characteristics 

• Learns quickly in comparison to peers 

• Demonstrates awareness of information on a variety of topics 

• Thinks logically (draws con elusions, considers facts) 

• Demonstrates problem-solving techniques 

• Uses varied vocabulary 

• Asks questions 

• Is observant and draws insightful conclusions about observations 

• Is open-minded about new ideas, solutions, and procedures 

• Has a facility for learning a second language or speaks several languages 

• Uses humcr in expressing ideas and observations reflective of cltural 
backgrounds 

i ! 
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Creativity Characteristics 

• Shows imagination 

• Produces a variety of ideas 

• Is a risk- taker, adventurous and speculative (has different criteria for success) 

• Improvises with commonplace materials 

• Is individualistic; does not fear being different 

• Makes insightful predictions 

• Uses expressive language, creating stories, plays, etc., with a richness of 
imjgery 

• Adapts facilely to new situations 

• Is curious 

• Responds emotionally to events and to needs of others 

• Demonstrates exceptional ability in fine arts or practical arts 

In Appendix VI there are some draft examples from Duval County Public Schools of 
how these lists of characteristics are operationalized into screening and referral 
checklists for parents, teachers, and environmental factors. 



The Gifted and Talented Fieldtest Identification Project 

In 1986-88, the Hillsborough County School District conducted a state fieldtest 
involving screening and evaluation of potentially gifted students. The following 
criteria were used as a guide to selecting instruments for that screening process 

• Reliability coefficients should be high in relation to similar measures (i.e., scores 
from self-report instruments are not expected to be as high as those from ability 
measures). Reliabilities based on alternate forms administered at two points in 
time are preferred to internal consistency or test-retest reliabilities. 

• Evidence of lack of racial or social class bias should be available. 

• Evidence that the measure has some degree of construct validity should exist. 

• Tests that have been used successfully in other programs or that have been 
recommended for use in identification by recognized authorities in the field 
should be preferred to those that have no record of prior use or have not been 
endorsed. 
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• Tests that require constructed responses should not be excessively time 
consuming or expensive. 

• Tests should meet all technical standards for good test construction. 

Persons responsible for the selection of instruments for the fieldtest did not consider 
that all instruments met each criterion, but they anticipated that composite scores 
based on multiple measures would be more reliable and valid than scores from the 
individual instruments selected. 

Four instruments were selected for the screening phase of the fieldtest. These were 
The Otis-Lennon School Ability Test to measure academic achievement, Form R, 
Primary I and II to measure intellectual potential; The Iowa Tests of Basic Skills . Form 
7, Levels 6 and 9; The Group Inventory for Finding Creative Talen t. Primary (K-2) and 
Elementary LeveTTto measure creativity; and Peer Nominations to measure 
leadership. The results of these and other tests are available from the Bureau of 
Education for Exceptional Students by contacting Ted Runions, Program Specialist 
for the Gifted. 

CRITERIA FOR ELIGIBILITY 

Rule6A-6.03019(2)(b)2.c.,FAC "Criteria for determining eligibility based on the 

student's demonstrated ability or potential in 
specific areas of leadership, motivation, academic 
performance and creativity." 

The Florida Department of Education recognizes the need to serve the culturally 
diverse school population that resides within the diverse districts. Gifted programs, 
as part of exceptional student education, provide unique services to students who 
have demonstrated unusual talent and ability. However, many of the standardized 
instruments which measure intelligence have norms which were developed on 
populations that did not include many of the culturally diverse learners who 
currently are served in Florida schools. 

These instruments produce scores which are influenced by the educational and 
cultural opportunities of the learners in the normative sample. For children who 
have been raised in foreign countries or in homes which provide different cultural 
experiences or more limited experiences due to low socio-economic status than 
those manifested in the norm group, scores on individually administered intelligence 
tests may not reflect the student's true potential. 

The Florida Department of Education recognizes the importance of providing access 
to gifted programs for students representing those cultural groups who were not 
included in the norming populations of standardized intelligence tests. As a result, 
the change in State Board rule will allow students who are members of under- 
represented groups to participate in gifted programs using a district-developed 
identification plan. 

The assessments for leadership, motivation, academic performance, and creativity 
used prior to referral for evaluation involve an approach in which information about 
the students' abilities is collected through multiple measures administered over a 
period of time, rather than through a standardized test given in one sitting. This 
assessment process provides teachers with an opportunity to analyze students 
strengths and needs systematically and to tailor instruction to enhance their skills 
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and address their needs. For eligibility determination, evaluations of leadership, 
motivation, academic performance, and creativity may be based on standardized 
achievement or aptitude tests, grade point average, and student products. Parents' 
nominations ana students' self-nominations may also be incorporated in the 
evaluation process. These provide weighted criteria when used in a relative ranking 
system to identify the top X% of the school or district on the measures; when used 
with a cut-off point of an absolute score (such as above the 90th percentile); or 
when used to evaluate the scope of ability or potential evidenced in specific areas of 
leadership, motivation, academic performance, and creativity by meeting criteria in 
all four areas. 

An example of weighted criteria is the drart Gifted Assessment Team Reports from 
Lee County School District, found in Appendix VII. 



STUDENT EVALUATION 

Rule 6A-6.03019 (2)(b) 2.d.,FAC "Student evaluation procedures, including the 

identification of the measurement instruments to 
be used." 

The school district's student evaluation procedures follow those set out in the Special 
Programs and Procedures document, special programs for gifted section. 
Evaluations must be administered by qualified evaluation specialist as indicated in 
the document. In addition, districts are requested to identify the measurement 
instruments to be used for the four areas of potential performance: leadership, 
motivation, academic performance, and creativity. 

Instruments which could be used to measure creativity are 

• Group Inventory for Finding Creative Talent (GIFT) Rimm 

• Matrix Analogies Test 

• Ravens' Progression Matrices Test 

• Torrance Test of Creative Thinking (TTCT) . 

Motivation and leadership are often best assessed through alternative testing such 
as portfolios, observations, interviews, and community and family involvement data. 
Instruments which were used in the Gifted and Talented Fieldtest Identification 
Project, and which could be used to measure leadership and motivation, are 

• Scales for Rating Behavioral Characteristics of Superior Children 

• Gifted and Talented Screening F orm 

• Preschool Talent Checklist 

• Biographical Inventory 

• Peer Nominations. 



10 



14 



Instruments which could be used to measure achievement with under-represented 
groups are 

• Columbia Mental Measurement Scale (CMMS) 

• Differential Ability Scales (Psychological Corporation) 

• Kaufman Assessment B< ' ery for Children 



• Kranz Multidimensional Screening Device (MDSD) 

• Peabody Picture Vocabulary Test (PPVT) 

• Structure o f the Intellect (SOI) 

• System of Multi Pluralistic Assessment (SOMPA) . 



INSTRUCTIONAL PROGRAM 

Rule6A-6.03019(2)(b)2.e.,FAC "Instructional program modification or 

adaptions to ensure successful,, and continued 
participation of students from under- 
represented groups in the existing instruction 
program for gifted students." 

The district plan for students from under-represented groups should include a 
statement ot philosophy, curriculum modifications or adaptions, and instructional 
support to address the special needs and characteristics of these students and their 
successful and continued participation in the program. From current research and 
literature come some perceptions and suggestions. 



Philosophy 

Cultural diversity issues in the larger society and the world of 
schools have led us as a field to consider ways of approaching 
two problems we have not systematically addressed. These 
problems are: the underrepresentation of minority groups in 
gifted programs and relative inability to retain and motivate 
minority students even when they have been identified for 
programs. These dual problems deserve the attention of 
gifted educators for several reasons. We live in a pluralistic 
society, one that calls for the use of multiple perspectives in 
solving problems, one that strives for a meaningful consensus. 
At least, this is the society we envision for ourselves. If gifted 
education, as the standard bearer in the schools for quality 
education, cannot adopt this vision, then where will it be 
enacted? We need programs that deliberately model these 
pluralistic processes. 

Moreover, we as a field have an obligation to develop the 
talent potential of all children who show promise, but 
especially those who because of cultural group identity and 
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language barriers may be denied opportunities. And lastly, 
given the shift in demographics over the next decade alone, it 
is clear that the leadership of this country may well rest with 
the most talented members of our diverse cultural groups 
made of people of color. (Van Tassel-Baska, 1991, p.1,10) 

Modifications or adaptations should be built on the identified needs and 
characteristics of rtudents from under-represented groups through the IEP prcc°s< 
and throughout its implementation. This should include the commitment to 
providing access to advanced academic studies, higher education, opportunities for 
leadership, and professional careers. The intent is to develop modifications and 
adaptations whic' are culturally appropriate and stimulating and which optimize 
the innate capability of the students. 



Curriculum 

Curricular planning, rather than merely reflecting the 
background of the cultural groups being served, should 
include preparation for a changing world without denigration 
of the originating culture. Vital to such planning is attention 
to self-image, a realistic grasp of the global picture, which 
reduces feelings of isolation, and achievable standards of 
excellence which provide opportunities for growth while 
fostering cultural pride. 

In considering program development for the culturally diverse, 
Schulkind provides some questions to consider for the 
planning process: 

* Environmental sensitivity and awareness -- Did I notice how 
things are usually done before I made my suggestion? 

* Self-awareness - How do I really feel about these local 
customs? Do I respect them? 

* Community involvement -- To what extent can I expect 
community cooperation in this effort 7 

* Enhanced self-image --Will the program increase the child's 
self-appreciation? 

* Orientation to success -- Did I set concrete, product-oriented, 
touchable, displayabie results which serve as a reminder that 
success can be achieved? 

* Historical perspective -- Did I carefully research local customs 
and history before designing the program? 

* Focus on values - Did I consider cultural values before 
proceeding with the plan? Does the program not threaten 
these values? 
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* Transition between cultures - Is the program structured to 
accommodate the Tact that the child and culture are mw in 
a transitional, perhaps volatile period? 

* Reducing the sense of loss Is the chik in danger of 
forgetting the old culture after completing tr.j pre gran? 

* Feasibility of operation - Can the program be streamlined so 
that it is cost-effective, realistic, and viable within the given 
physical environment? 

Emphasis on problem-solving, with a view to curricular 
flexibility and a strong commitment to community 
involvement will do much to foster and encourage educational 
efforts for gifted students from culturally diverse backgrounds. 
Any planning for the culturally diverse gifted needs to have as 
its basis a free exchange of ideas. This creates a forum for 
intercultural exchange, invigorates the process, encourages 
active participation, and promotes ownership. (Harris, 1991, 
p.7-9) 

The following instructional program modifications or adaptations are best practices 
developed by a number of districts in Florida to address the needs and characteristics 
of potentially gifted students from under-represented groups. (See Appendix III for 
contacts.) 



Skill enhancements include 

• building on thinking skill development from the earlier activity-based program 
will create "cognitive readiness" (Specific instruction in analytic thinking 
improves students' performance on academic tests and tasks throughout their 
time in school.) 

• building vocabulary using a conceptual system for teaching related word groups 
will improve comprehension and expression (Students should be sensitized to 
cultural nuances, including both connotation and denotation, as well as the 
meanings of idioms.) 

• developing students' ability to use and understand sophisticated syntax will 
enhance expression in both oral and written forms 

• providing students with strategies for grade improvement will improve overall 
academic performance. 



Cultural enhancements include 

• incorporating the traditions and imagery of different cultures 

• using community resources to provide students with opportunities to participate 
in cultural and local activities 




• inviting community leaders to serve as role models, mentors, and resource 
persons 

• exposing students to the fine and performing arts 

• developing awareness of a variety of leisure pursuits 

• developing appreciation and understanding of the traditions and symbolism of 
different cultures. 

Leadership enhancements include 

• building student self-confidence and independence through multiple 
experiences in the school and community 

• empowering students with confidence to oxplore different environments and 
groups 

• developing awareness of a variety of opportunities to practice leadership 

• building aspirations toward professional goals 

• assisting students in setting goals and developing plans to accomplish these goals 

• providing students with experiences in problem solving applied to real life 
situations. 

Enrichment enhancements include 

• exposing students to information on a variety of topics 

• providing students with opportunities to formulate and examine opinions on 
controversial topics 

• involving students in ongoing interaction with current events seeking multiple 
answers to complex answers. Stimulating curiosity about the unknown. Trying 
out new roles. 

Support services include 

• creating a network with other programs which have successfully prepared 
minority students for advanced academic programs 

• providing problem-solving sessions using a cooperative approach involving 
administrators, counselors, teachers in related areas, specialists such as 
psychologists, and community members, where appropriate 

• informing the community of the purpose of your program and providing sessions 
in which interested members may provide input and feedback a« the program is 
planned and implemented 
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• inviting teachers from gifted jnd advanced academic programs to discuss skills 
needed to be successful in college preparatory programs and other special 
enrichment classes 

• providing the students with opportunities to interact with other minority 
students who have been successful in school and can share strategies of how to 
plan for academic sue ess (For example, members of the National Honor Society 
or the top graduates from high schools might be invited to speak to the class, 
tutor students, or provide special interaction experiences.) 

• providing professional minority role models so that students can learn about 
different occupations and the requirements needed to enter these occupations 

• providing emotional support to students through teachers and counselors who 
are sensitive to the special needs of gifted minority students 

• encouraging parent participation in students' academic development and in 
supporting their emotional growth 

• encouraging teachers who are members of under-represented groups to become 
certified in gifted education and seek positions in the programs 

• providing on-going support for students from under-represented groups in 
gifted programs by assigning mentors from the community who meet with 
students one hour a week, and through training for guidance counselor to whom 
student has ready access. 



EVALUATION OF PROGRAM 

Rule 6A-6.03019 (2)(b) 2.1, FAC "An evaluation design which addresses 

evaluation of progress toward the district's goal 
for increasing participation by students from 
under-represented groups." 

In order to facilitate learning from experience and the exchange of the best practices 
from each di»trict, an annualdescriptive report on meeting the established goals will 
be requested. If each district shares its progress toward goals and interpretation of 
what works, and what doesn't, the Department of Education can help other districts 
be more successful. Possible activities include evaluating how effective the 
implementation of each component -- screening and referral; criteria for eligibility; 
student evaluation; instructional program philosophy, curriculum modifications or 
adaptations, and support services; andevaluation design - was in achieving the goal 
of increased participation of under-represented groups and ensuring their success 
and continued participation in the existing instructional programs. A broader 
context to consider in program evaluation in light of current accountability reform 
might include documented mastery of unique student outcomes for under- 
represented gifted learners, including the extent to which these outcomes are met 
through the development and implementation of the components of the plan. 
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ON REFLECTION . . . SUCCESS REQUIRES 






Having advocacy from district/school leadership 






Identifying a person responsible for management 






Using flexible screening and identitication metnoas 






Maintaining continuous parent /community involvement 






Continuing development of basic, creative thinking skills 






Supporting self-concept and cultural esteem building 






Offering teacher in-service 






Emphasizing experiential learning 






Including multicultural enhancement 






Having a positive belief in and commitment to meeting the 
needs of under-represented groups 






Being a reflective practitioner and growing with the experience 
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APPENDIX I: State Board Rule 6A-6.03019, FAC (Revised 9-12-91) 

6A-6.03019 Special Instructional Programs for Students Who Are Gifted. 

(1) Gifted. One who h ** oerior intellectual development and is capable of high 
performance. 

(2) Criteria for eligibility. A student is eligible for special instructional programs 
for the gifted if the student rreets the criteria under paragraph (2) (a) or (b) of this 
rule. 

(a) The student demonstrates: 

1 . Need for a special program, 

2. A majority of characteristics of gifted students according to a standard scale or 
checklist, and 

3. Superior intellectual development as measured by an intelligence quotient of two 
(2) standard deviations or more above the mean on an individually administered 
standardized test of intelligence. 

(b) The student is a member of an under-represented group and meets the 
criteria specified in an approved school district plan for increasing the participation 
of under-represented groups in programs for gifted students. 

1. For the purpose of this rule under-represented groups are defined as groups: 

a. Whose racial/ethnic backgrounds are other than white non-hispanic, or 

b. Who are limited English proficient, or 

c. Who are from a low socio-economic status family. 

2. The Department of Education is authorized through 1997 to approve school 
district plans for increasing the participation of students from under-represented 
groups in special instructional programs for the gifted, provided these plans include 
the following: 

a. A district goal to increase the percent of students from under-represented groups 
in programs for the gifted and the current status of the district in regard to that 

goal; 
. Screening and referral procedures which will be used to increase the number of 
these students referred for evaluation; 

c. Criteria for determining eligibility based on the student's demonstrated ability or 
potential in specific areas of leadership, motivation, academic performance, and 
creativity; 

d. Student evaluation procedures, including the identification of the measurement 
instruments to be used; 

e. Instructional program modifications or adaptations to ensure successful and 
continued participation of students from under-represented groups in the existing 
instructional program for gifted students; 

f. An evaluation design which addresses evaluation of progress toward the district s 
goal for increasing participation by students from under-represented groups. 

(3) Procedures for student evaluation. The minimum evaluations for determining 
eligibility are the following: 

(a) Need for a special instructional program, 

(b) Characteristics of the gifted, 

(c) Intellectual development, and 

(d) May include, those evaluation procedures specified in an approved district 
plan to increase the participation of students from under-represented groups in 
programs for the gifted. 

Specific Authority 229.053(1), 230.23(4)(m), 236.081 (1)(c) FS. Law Implemented 
228.041(18)09), 229.565(3)(b)(c), 230.23(4)(m), 236.081(1)(c) FS. History - New 7-1- 
77, formerly 6A-6.3019, Amended 9-12-91 . 



9 

ERJ.C 



19 

21 



APPENDIX n 



Guidelines for the Use of Standard Error of Measurement or 
Partial Scores in Determining Eligibility for Programs for Gifted Students 



The Standard Error of Measurement (SEM) may be considered in individual cases 
with the understanding that it is not intended to extend the definition of gifted. 

Justification for any use of SEM may be written and documented on the eligibility 
staffing report. Consideration forthe use of SEM, which may be found in the test 
publisher's manual, may occur when there is substantial other evidence of unusually 
high intellectual functioning such as a score of two standard deviations or more 
above the mean on a group ability test, such as the Otis-Lennon; a rank or ranks in 
an achievement battery at the 9/th percentile or above; or an exceedingly high 
rating on a gifted characteristics checklist. Standard Error of Measurement cannot 
be applied to partial scores. 

A partial score (VIQ, PIQ, Simultaneous, Sequential, etc.) may be substituted for the 
full scale score only when the use of the partial score is justified within the student's 
records by the psychologist who administered the test. Justifications may include 
the following: the student's native language is not English; the student has had 
significant early or continued loss or severe impairment of sight; the student comes 
from a cultural background which may have caused one section of the test to be 
invalid (for example, the student was brought up in a non-English speaking country, 
making the verbal scale suspect); a physical disability makes it impossible for the 
student to perform properly on one section of the test (for example, cerebral palsy); 
emotional factors have caused the student to not perform adequately on the test 
(for example, extreme shyness, test anxiety, or fear of the examiner); the student 
displays emotional overtones, but is not emotionally handicapped; or there is an 
extremely wide discrepancy between the student's partial scores (15 points or 
greater). 

The items listed above are guidelines; professional judgment should be used for all 
individual cases. 
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APPENDIX m: 

CONTACTS FOR STATE EXEMPLARY PROGRAMS TO INCREASE 
PARTICIPATION OF MINORITY STUDENTS IN PROGRAMS FOR GIFTED STUDENTS 



DISTRICT 
Broward 



Dade 



Duval 
Lee 

Palm Beach 
Pineiias 



PROGRAM 

Project GOTCHA (Galaxies of Thinking 
and Creative Heights of Achievment) 

PALS (Preschool Able Learners) 

TEAM (Teaching Enrichment Activities 
to Minorities) 

ULTRA (Using Language and Thinking 
to Reason Analytically) 

Project IMAGE (Increase Minority 
Access to Gifted Education) 

MEGA (Minority Education and Gifted 
Assessments) 

Potentially Gifted Student Project 
We Can Too 



CONTACT(S) 

Grace MacDonald 
305/767-8544 



Vera Jackson 

Dr. Maria de Armas 

305/995-1996 



Ken Sutton 
904/390-2079 

Dr. Carl Brunick 
813/334-1102 

Dr. Ron Howells 
407/433-3500 

Linda Benware 
813/588-6037 
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APPENDIX IV 



District 
Date Reviewed 
Reviewer 



FLORIDA DEPARTMENT OF EDUCATION 
DIVISION OF PUBUC SCHOOLS 
BUREAU OF EDUCATION FOR EXCEPTIONAL STUDENTS 



Summary of the Review Procedures for the District Plan to Increase 
the Participation of Under-represented Groups in Programs for Gifted Students 



Review Sheet 1992-93 



Subsection 


Page 


Approved 


Approved with 
Recommendations 


Not 
Approved 
Amendment 
Required 


Comments 


Definition 












Goal 












Screening and 
Referral 












Eligibility 












Student 
Evaluation 












Instructional 
Program 

Philosophy 












Curriculum 












Support 












Evaluation Design 

















Comments 


Elementary 






Middle School 






Secondary 
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I Definition 



Under-represented groups: 

Racial/ethnic backgrounds are other than white non-hispanic 

Limited English proficient 

______ Low Socio-economic status 

Required components are included: Y R N 



| Goal 



Current prevalence rate of programs for gifted students in district 

Current percent of racial/ethnic representation: 

in total student population 

i n prog rams for g ifted students 

Projected percent of increase for racial/ethnic representation in programs for 
gifted students: 

in one year (1992-93) 

in five years (optional) 

Current percent of limited English proficient representation: 

in total student population 

in programs for gifted students 

Projected percent of increase for limited English proficient representation in 
programs tor gifted students: 

in one year (1992-93) 

in five years (optional) 

Current percent of low socio-economic status representation: 

in total student population 

in programs for gifted students 
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Projected percent of increase for low socio-economic status representation in 
programs for gifted students: 

in one year (1992-93) 

in five years (optional) 



Required components are included: Y R N 



Screening and Referral 



Procedures described to increase number of referrals 



Required components are included: Y R N 



Eligibility 



Criteria includes student's demonstrated ability or potential : 

Leadership 

Motivation 

Academic performance 

Creativity 

Required components are included: Y R N 



Student Evaluation ~~| 



Appropriate measurement instruments identified for: 

Leadership 

Motivation 

Academic performance 

Creativity 

Required components are included: Y R N 
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£fiK, op u at 5 m ?dif"cations or adaptions in program 

philosophy described to ensure successful and continued 
participation of studerts from under-represented groups 

Appropriate modifications or adaptions in curriculum 

described to ensure successful and continued participation of 
students from under-represented groups 

Appropriate modifications or adaptions in instructional 

support described to ensure successful and continued 
participation of students from under-represented groups 

Required components are included: Y R N 

[Evaluation Design 

Design addresses evaluation of progress toward district's qoal 

for increasing participation by students from identified 
under-represented groups. 

Design addresses evaluation of successful and continued 

participation of students from under-represented groups. 

Other evaluations that address the successful and continued 

P a 2 ,c, P a / t, °J. of .fisting students in programs for gifted 
students (optional y.,^ u 

Required components are included: Y R N 
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APPENDIX V: Limited English Proficient Rule 

SUPP. 90-3 SPECIAL PROGRAMS 1 



CHAPTER 6A-6 



(13) Districts shall report for each full-tima equiva- 
lent student membership survey period a explicate count 
of fee exempt, resident and nonresident fee nonexempt. 
fee waived, and fee deferred full-time equivalent student 
membership for each adult program. Districts shall also 
report the total amount of fees collected from students as 
required by Section 230.645, Florida Statutes. The value 
of in-kind contributions accepted in lieu of fees, deferred 
fees and fees collected from students auditing a course 
shall not be added to and made a part of the total fee 
collection amount reported by the district. The district 
shall also provide a duplicate count of the full-time equiva- 
lent student membership for students counted in the July 
survey for membership in an adult course which began 
before July 1 of the current fiscal year and ended prior to 
tK first day of the October full-tima equivalent student 
membership survey period of the current fiscal year. 

(14) In calculating the required adult fee require- 
ments as provided in Section 236 08l(4)(e), Florida Stat- 
utes, the fee collection credit amount as specified in 
Section 236 081(4)(e)3e., Flonda Statutes, shall include 
the amount of fees collected as specified in Rule 
6A-6.064(13). FAC. and the amount of fees deferred in 
accordance with Rule 6A-6.084(8),(9) and (10), FAC, 
beyond the current full-time equivalent student member- 
ship survey period which the reported fee collection 
amount represents However, a school distnet shall col 
lect all deferred foes for a fiscal year prior to the iasi 
calculation of Section 236 081(4)(e). Flonda Statutes 
August 1 subsequent to the end of the fiscal year shall be 
the final reporting date for a district to amend its reported 
fee collection dollar amount for the fiscal year Nothing in 
this subsection shall be interpreted to negate the require- 
ment of Rule 6A-6.084(12), FAC 

(15) Beginning in 1987-88, the formula to be used 
in calculating the course work, waiver, and deferred fee 
penalties as prescribed in Section 230 645, Flonda Stat- 
utes, is as follows: The district's unweighted full-time 
equivalent student membership subject to penalty multi- 
plied by the applicable program cost factor in which the 
student was reported for funding, multiplied by the base 
student allocation for the year the student was reported 
for funding, multiplied by the district s cost differential for 
the year the student was reported for funding, multiplied 
by two 

(16) Fees collected annually for recreation and 
leisure time programs shall be equal to, but not exceed, 
the cost of providing such programs by a school distnet 
Specific Authonty 228.061(4). 229 053(1), 230.645(6) FS 
Law Implemented 228 061(4), 228 072(8), 230 645. 
236 081(4)(e). 440 16(1 )(c) FS History - New 12-31-86. 
Amended 8-30 88 5-2-89 



6A-6.0900 Programs lor Limited English Profi- 
cient Students. . 

(1) The education of limited English proficient 
students is tailored to the student needs through design, 
scheduling, instructional strategies, phitoaophy, or learning 
activities; by the identification, assessment, and the classi- 
fication process. Programs lor limited English proficient 
students shall utilize either English for Speakers of Other 
Languages (ESOL) or home language instructional 
strategies in approach; provide oourses leading to English 
language proficiency; ensure the student's identification 
and assessment, classification and reclassification; ensure 
access to appropriate ESOL/Home language programming 
and to categorical programming; ensure qualified instruc- 
tional personnel and monitoring for program compliance, 



equal access, and program effectiveness. 

(2) The education and related services as 
described above shall be provided in accordance with the 
rules listed below: 

(a) 6A-6.0901 Definitions Which Apply to Programs 
for Limited English Proficient Students. 

(b) 6A-6.0902 Requirements for Identification, 
Assessment and Programmatic Assessment of Limited 
English Proficient Students. 

(cy 6A-6.0903 Requirements for Classification, 
Reclassification, and Post Reclassification. 

(d) 6A-6.0904 Equal Access to Appropriate 
Programming for Limited English Proficient Students. 

(e) 6A-6.0905 Requirements for the District Limited 
English Proficient Plan. 

(f) 6A-6.0906 Monitoring of Programs for Limited 
English Proficient Students, 

(g) 6A-6.0907 Inservice Requirements for Person- 
nel of Limited English Proficient Students. 

(h) 6A-6.0906 Equal Access for Limited English 
Proficient Students to Programs Other Than ESOL. 

(i) 6A-6.0909 Exemptions Provided to Limited 
English Proficient Students. 

(j) 6A-4.0245 Specialization Requirements for 
Certification in English tor Speakers of Other Languages 
(Grades K-12)-Academic Class. 

(k) 6A-1.05O3 Definition of Qualified Instructional 
Personnel. 

(I) 6A-4.0244 Specialization Requirements for the 
Endorsement in English to Speakers of Other Languages- 
Academic Class. 

(m) 6A- 1.09441 Requirements for Programs and 
Courses Which are Funded Through the Florida Education 
Finance Program and for Which the Student May Earn 
Credit Toward High School Graduation. 
Specific Authority 229.053 FS. Law Implemented 233 058 
FS,, as amended by Section 41, Chapter 90-288, Laws of 
Florida. History -New 10-30-90. 



6A4.0901 Definitions Which Apply to Programs 
for Limited English Proficient Students. Definitions. 

(1) Limited English Proficient Student means a 
student whose home language is one other than English 
as determined by a home language survey and whose 
English aural comprehension, speaking, reading, or writing 
proficiency is below the average English proficiency level 
of English speaking students of the same age and grade. 

(2) LEP means limited English proficient. 

(3) ESOL means English for Speakers of Other 
Languages. 

(4) Home or native language, when used with 
reference to an individual of limited English proficiency, 
means the language normally used by such individuals, or 
in the case of a student, the language normally used by 
the parents of the student. 

(5) LEP Committee means a group composed of 
ESOL teachers and home language teachers, and an 
administrator or designee plus guidance counselors, social 
workers, school psychologists or other educators as 
appropriate for the situation. 

(6) LEP student plan means a written document 
which contains the student's name, instruction by program, 
including programs other than the ESOL provided, amount 
of instructional time or the instructional schedule, the date 
the student's limited English proficiency is identified, and 
assessment data used to classify or reclassify the student 
as limited English proficient, data of exit and assessment 
data used to exit students as English proficient The plan 
may be included in or attached to an existing student 
plan, individual educational plan, or may be a separate 
document for a given student or students, provided; how- 
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ever, if for 'student,* an indMdual copy of the plan shall 
be maintained in each student* da. 

(7) Basic E90L means tie teaching of Englsh to 
persons whose nafre language is ether than English 
using English language aa the modkim of instuctton. 

(8) Basic subject areas means instruction in com- 
puter literacy, maftemaioe, ecienoa and social etudes. 

(9) Other subject areas means instruction in 
courses other than basic ESOL and basic subject areas, 
such as music, physical education and vocational ooursee. 

(10) Student supportive services means services 
provided by guidance counselors, p sychologists, social 
workers, visiting teachers, occupation* piaooment 
specialists, health service providers, school administrators, 
district level program coordinators, teachers as advisors, 
or parents. 

Specific Authority 220.063 FS. Law Implemented 233.058 
FS., as amended by Section 41, Chapter 90-288, Laws of 
Florida. History -New 10-30-90. 



6A-8.0902 Requirements for Identification, 
Assessment and Programmed Assessment of Limited 
English Proficient Student*. 

(1) Requirements tor identification. Beginning with 
the 1990-91 school year, each student shall be surveyed 
upon initial enrollment in a school dtetrict, with questions 
specified in this rule. Students whose initial enrollment in 
the school district was prior to t» 1990-91 school year 
shaH be surveyed unless t*y have been surveyed 
previously with the questions provided in this rule. The 
survey shall contain the following questions: 

(a) Is a language other then English used in the 
home? 

(b) Did the student have a first language other than 

English? 

(c) Does the student most frequently speak a 
language other tan English? 

The questions may appear on the registration form or a 
separate survey form. The home language and the 
national origin of each student shall also be collected and 
retained in the tfstricfs data system. 

(2) Assessment to determine eligibility for 
appropriate services and funding. 

(a) Each student who responded "yes" to any 
question on the home language survey shal be aa eeeaad 
to determine if the student » limited English proficient 
based on one of the standards set forth in Subsection (2) 
of this rule. Any student identified by the home language 
survey who also meets one of the standards in Subpara- 
graphs (2)(a)1. 2. and 3. of this rule shall be deter m ined 
to be limited English proficient and shall receive 
appropriate instruction and funding as specified in Section 
233.058, Florida Statutes, as amended by Chapter 00-288, 
Laws of Florida. 

1. Any student who scores within the limited 
English proficient range aa determined by the' publisher's 
standards on a Department of EAicabpn approval aural 
and oral language proficiency test shal be determined 
limited English proficient and shall be provided appropriate 
services. 

2. Any student in grade 4 or above, who scores at 
or below 32nd percentile on reading and writing subparts 
of a norm referenced test shaH be determined to be 
limited English proficient and shall be provided appropriate 

services. 

3. Any student who is determined not to be limited 
English proficient or any student determined to be limited 
English proficient based soiey on standards in Subpara- 
graph (2)(a)2. of this ruie may be referred to a LEP 



Committee to determine eligibility for appropriate services 
as a Imited Englsh proficient student baaed upon a 
parent's or a teaenefe requeet The LEP Committee may 
determine a student to be limited English proficient or not 
to be limited English profioient according to cons k*s ration 
of at least two of the blowing criteria m addition to the 
test results from Subparagraph (2Ma)1. or 2. of this rule: 

a. Extent and nature of prior educational and 
social experience, and student interview; 

b. Written reco m mendation and observation by 
current and previous instructional and supportive services 
staff; 

c. Level of mastery of basic com potencies or skills 
in English and home language a c c ording to appropriate 
local, state and national criterion-referenced standards; 

d. Grades from the current or previous years; or 

e. Test results other than Subparagraph (2)(a)1. or 
2. of this rule. 

(b) Any determinations by the LEP committee shaH 
be contained in a written evaluation which shal be placed 
in the limited English proficient student's plan. Such 
evaluations shal furt set forth a plan, which will be 
implemented, to address the student's language needs. 

(c) In lieu of the standards in Subparagraphs 
(2Ma)1. and 2. of this ruie, a school dstrict may use a 
district-developed or adapted test procedure to assess a 
student's limited English profi ci ency. The procedure must 
be approved by the Department of Education prior to 
implementation including an affirmative determination that 
the instruments and standards utized are valid and 
reliable measures of whether or not a student is limited 
English proficient 

(d) Assessment of each student's aural and oral 
proficiency should be completed as soon as possible after 
the student's initial enrolment and shal be completed 
within four weeks unless documented in the following 
manner: 

1. The reason tor the delay, evidence that the 
child is accorded the programming required for limited 
English proficient students pending the delay, and a 
specific timetable for completing the assessment 

2. This documentation shal be mailed to the 
parents in their primary language no later than eight 
weeks after initial enrolment 

3. A copy shall be retained in the student's files 
for a minimum of one year. 

(a) Assessment of each student's reading and 
writing proficiency shall be completed within one year after 
the date of enrollment for thoee students who are not 
identified as limited English proficient For students trans- 
ferring into tie school district, assessments completed 
within one year prior to the date of the student's transfer 
may be used. For students enroled in the district prior to 
1000-01 who responded "yes* on the home language 
survey, assessments, com p leted within one year of the 
date the district administered the home language survey 
may be used. 

(f) Assessment of a students English proficiency as 
specified in Subparagraphs (2M*)1 and 2. of this rule 
shai be completed as rapicfly as possible. The student 
shal receive services until assessment is completed. In 
the interim, from enrollment to eight weeks, the student 
shal be eligible for English for Speakers of Other 
Languages funded services baaed on a school dstrict 
interim assessment procedure which shaH be described in 
the school district LEP Plan approved by the Department 
of Education. 

(g) A LEP Committee, after notification to the 
parent of the opportunity to participate, shaH conduct 
assessments referred to in Subsections (2) and (3) of this 
nils and recommend a limited English proficient student 
plan for such student 

(h) An eligible studert shall be reported for ESOL 
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funding as specified in Secson 233.068 Florida Statutes, 
wkmended byChapter 90-288. Law. of Floods. 

(3) Programmatic Assessment. 

(a Each student determined to be limited English 
proficient thai be *"*er«sseeeedin basic ^•J**"" 
to as to aid the etudenrs teachar m developing an 

A ^%TSSSSSn^ seaK to document*, 
prior schooling experience of Smiled English proficient 
students by means of ached records, transcripts and 
other evidence of educational experiences, and take such 
experiences into account in ptannsig and providing 
appropriate instruction to audi students. 
W (c) Any limited English proficient student's teacher, 
administer, parent or i paranrsj designee ^Jjj 
convening of a LEP Committee to review the student's 
progress in attaining necessary subject area competences 
or in overcoming persistent dsfiaenaee in overall studen 
performance. "The LEP oommitlee ™y * reoorwened at 
any time after a student has been served for e^eemeeter. 
The LEP Committee shall make recommendations for 
appropriate rnodfcatione in the student's P^f smmino to 
address problems identified and shal document such 

modifications in the students , ptan. 

Specific Authority 228.063 FS. Law ^P*™** 23Sk058 
FiTaa amended by Section 41. Chapter 90 288. Laws of 
Florida. History -New 10-30-90. 

6A-6.0903 Requirement for Classification, 

redassified a, Englleh p^^. ^ 

bo ^^ w ^^^2^ t ^wmlnts. procedures 

English 'proficient ind»M Mn « ^5^*353 
of oiher languages program WTr^rt for 

.ddWonJ *U.jon Tngu^T^eT SSeetor. 

•SU^eJ rSrent uieLEP Committee may use 
administrator or parem. u r" ^ ^ *x the 

other assessment » JSfTJlr am "if the 

student should be .*^*J r E jSuc3^ram 

such a program(s) srieflbe ""{"f^BSXdh 

non-limited^^^ 

basic subject area instruction .as required by Rule W 

reda.ffied A it3£W *• 
Paragraphs (1M«) ^ b >J°L*£ ^ csqi woo™ for 
limited E^«h F«fiaemj^^» ^ ^ Rute 

This extension of instruction shel be provided to ex 



limited English proficient students not sebsfymg the stan- 
dards in this subsection and to aM other limited English 
proficient students on an indrvklualaed basis whose aural 
and oral proficiency toeing and achievement results in 
English are not consistent A LEP ?«*mittoe «nsidenng 
me extension of programming for such students shall refer 
toe studen*. as neoesaary. tor appropriate compensatory 
special and supportive services evaluations, and 

Pr0flr ^rT Limited English proficient students provided 
ESOL or home language instruction may be reported tor 
funding in the Florida Educational Finance Program as 
specified in Section 233.058. Florida Statutes, as 
amended by Chapter 90-288. Laws of Florida. 
(2) Post Reclsasilteation. . 

(a) The performance of former limited English 
proficient students shaN be reviewed periodically to ensure 
parity of participation once they have been classified as 
English proficient These reviews shall take place auto- 
matically at the student's first report card and semi- 
annually during the first year after exiting. Any consistent 
pattern of either under-oertermanos on eppropnato toetoor 
failing grades shall result m tie convening of a LEP Com- 
mittee, with parental participation, to assess the students 
need for additional appropriate programming such as 
ESOL or other needed programs. Speed wnsideratoon 
shaN be given to any docano in grades and decline m test 
performance and to parent preference. 

(b) The LEP Committee shall recommend an 
appropriate student LEP Plan for students reclassified as 
KdEnglish proficient The baeiewd natoraof .such 
^rrtendwiorrshail be *J^*™> m ^£?£ "£ 
student's file. Any such pton shal be reevalwted tor 
continued eppropriatonesa after one year, and each year 
thereafter as neoesaary. 

(c) Any student who is reclassified as Ixmted 
English proficient shell be provided appropriate xistrucfion 
on the basie of an annuel extension pursuant to a 
documented determination of the stodenrs needs 

(d) A student who exits the program and is later 
reclassified as limited Englis h proftct ent. may be roported 
in the ESOL program, aa specified in Section 233.053 
Florida Statutes « amended by Chapter 90-2t8. Laws of 

ROnd %) Lack of a students' ESOL funding eligibility 
does not relieve a school delict of any obligation >', oiy 
have under state or federal tow to continue to , 
appropriate services to limited English proficient stoat. ia 
bSyond the state ESOL program funding kmj?- . ,„ n „ 
Soedfic Authority 229.053 FS. Law Implemented 233.058 
FS^ss amended by Section 41. Chapter 90-288, Laws of 
Florida. History - New 10-30-90. 



6A-8.0904 Equal Aceeaa to Appropriate 
Programming for Limited English Proficient Students. 

(1) Each limited English proficient student shaH be 
enrolled in programming appropriate for his or her level of 
English proficiency and academic potential. Appropriate 
programming includes enrollment in programs other than 
ESOL funded programs as provided in Rule 6A -6.0906, 
FAC Such programs shall seek to develop each 
student's English language proficiency and academic 
potential. 

(a) Limited English proficient students shall have 
equal access to appropriate programs which shaH include 
state funded ESOL insertion and instiuction in basic 
subject areas which are understandable to limited English 
proficient students and equal and comparable in amount, 
scope, sequence and quality to that provided to English 
proficient students. Programming shal be documented m 
the form of a limited English proficient student plan. 
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(b) Limited EngHah proficient students with special 
neadi and in need of addttonal services than be provided 
equal and oomparabla aervtoee to those provided to 
English proficient students on a timely baais and 
appropriato to tha lava! of EngHah proficiency. 

(c) Limited Englah proficient students who, by tha 
and of grade 12 m to maat tha 10ft grade statewide 
assessment, ahal ba provided appropriato progra m m in g 
as specified in Rota 6A-6.090Q, PAC. 

(d) Limited EngHah proficient students she* ba 
given cradlt toward lutfMng graduation requirements in 
English tor aach baste ESOL oouraa completed satisfac- 
torily. Cradlt shal ba given toward MMing graduation 
requirements for aach baste subject araa ooursa com- 
pleted satisfactorily tvough ESOL or home language. 

(2) Basic ESOL inatucdon. 

(a) Basic ESOL programs shaH include instruction 
to develop sufficient skWa in speaking, listening, reading 
and writing English to enable fte student to be English 
proficient 

(b) Limited English proficient students shaH ba 
classified according to their levels of English (anguaoe 
proficiency, academic ach ieveme nt and special ntftds, 
and shall be placed in programming appropriato for theee 
levels. Basic ESOL ineauction may be provided in heter- 
ogeneous classroom settings, such as multiple language 
groups. 

(c) A limited EngHah proficient student shaH be 
provided basic ESOL programming for the minimum num- 
ber of hours per day or week, as specified in the 
fcfvidual limited EngHah proficient student plan. Such 
plans shal specify hat aach student receive, at minimum, 
the amount of baste ESOL instruction which may include 
special or alternative language arts necessary to attain 
parity of participation with non-limited Englah proficient 
students in language arts. The limited English proficient 
student shaH not receive leer than the total amount of 
instruction received by a r limited EngHah proficient 
student at the same grade level. 

(d) Basic ESOL services shal seek to prepare 
students for reclassification as soon as the student has 
attained a sufficient level of Engfish language proficiency 
and academic achievement according to the entry and exit 
standards set forth in Rulee 6A -6.0002 and 6A4.0903, 
FAC. 

(e) A studenrs ESOL teacher, parent or parent's 
designee, or other school personnel may roqyeet the 
convening of a LEP Committee at any time aftor the end 
of the student's first semester in the program to identify 
any special problems which may be hindering a studenrs 
progress in ESOL. A LEP Committee shaH make appro- 
priate recommendations, as neoeesary, for the modification 
of the studenrs LEP Plan. The nature and basis of such 
modification, if any, shall be documented in each studenrs 
LEP Plan. 

(f) The Commissioner of Education shall develop or 
identify sundards and criteria for evaluating the 
appropriateness of baste ESOL instruction in each tfetict. 
These standards shal be consistent with state-required 
curriculum frameworks and student performance 
standards. 

(g) Basic ESOL instruction shall be provided by 
appropriately qualified personnel. 

(3) ESOL instructional and home language insfruc- 
bona) strategies in baste subject areas 

(a) School disttete shal provide appropriate home 
language instruction or ESOL content instruction or a 
combination of tha two in baste subject areas in addition 
to basic ESOL instruction. Examples of appropriate ESOL 
instruction in baste subjact areas **ide "ESOL content," 
"sheltered," "structured" and similar ESOL stategiea. 

(b) School districts are encouraged to use 
grouping, clustering, and transporting of students where 



practical and feasible within and between dstricts to 
achieve compliance with Nn standards. 

(4) ESOL Instuetion in baste subject areas. 

(a) A district that provides instruction, in whole or in 
part, through ESOL strategies shal assure and be able to 
document that: 

1. Each ooursa has been eauctured in conformity 
with ESOL sfrateoioe tor teaching Imitod English proficient 
students baste subject mattor; 

2. -Each ooursa ie taught by qualified personnel 
and that appropriate instructional materials are available to 
such personnel; and 

3. Limited English proficient students are learning 
and progressing towards completion of requirements as 
specified in the school dtetricfe pupi progression plan. 

(b) The focus of instruction she! be substantive 
subject matter knowledge paraM and oomparable to that 
provide to non-limited EngHah p rofici ent students in baste 
subject areas, oonsistont with slate cunteulum frame works, 
and student pertormanoa standards. 

(c) Limited Engfcsh proficient students in ESOL 
baste subject area classrooms shad have access to an 
indvkJuaJ proficient in their languages in addition to a 
trained ESOL subject araa taacher. Schools with at least 
fifteen students speaking tha same home language shall 
provide at least one aide or te ac her who is proficient in 
the same home languaga and who is rained to assist in 
ESOL basic subject area instruction. 

(d) The Commissioner of Education shall develop 
or identify standards and criteria for evaluating the 
appropriateness of the ESOL instruction in baste subject 
areas. 

(5) Home language instruction in baste subject 

areas. 

(a) A district that prov i de s instruction, in whole or in 
part, through home language instuction shall assure and 
be able to document that: 

1. Each ooursa has been structured in conformity 
with bilingual strategies for teaching limited English 
proficient students baste subjact mattor; 

2. Each ooursa is taught by qualified personnel 
and that appropriate instructional materials are available to 
such personnel; and 

3. Limited Englah proficient students are learning 
and progressing towards com p letion of requirements as 
specified in the district's pup* prog ressi on plan. 

(b) The focus of instruction shall be substantive 
subject matter knowledge paraM and oomparable to that 
provided to non-limited English proficient students in basic < 
subjects, consistent with state curriculum frameworks, and 
student performance standards. Such instruction shall 
incorporate appropriate inetuctional materials and 
comparable home language texts when available. 

(c) The Commissioner of Education shal develop 
or Identify standards and criteria for evaluating the 
appropriateness of the home language instruction in baste 
subject areas. 

(6) Interim measures. 

(a) Limited Engliah proficient students shaH receive 
an instructional program which includes baste ESOL 
instuction and under s tandable instuction in baste subject 
areas. 

(b) In recognition that appropriately rained person- 
nel might not be available to each student to provide each 
component an action plan ahal be deve l oped at each 
school and for each district setting forth the following: 

1. The number of studenti by language group who 
are denied any one or more of the programming required 
hers in ; 

2. The documentation of the distorts efforts and 
lack of success in recruiting, hiring, or training 
appropriately qualified staff for such programs; 

3. Specific activities and timelines for recruiting. 
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hiring and Gaining nit dad staff; and 

4. A plan of interim maaauraa which muat include 
inservk* training programs, utizatran of native speaking 
aides, activa language materials and other elements 
designed to assure that each student's English language 
barrier is addressed in an instructional sound manner. 

(7) Parental involvement 

(a) Parental Involvement and participation in limited 
English proficient students' educational programming and 
academic achievement shaft be promoted, among other 
ways, by establishing parent leadership oounc*s at each 
school, or at the district level, composed in me majority of 
parents of limited English proficient students. 

1. Parent leadership council should be promoted. 

2. Parents thai be provided raining and orienta- 
tion regarding program mo n itoring procedures and involve- 
ment procedures available to parents of limited English 
proficient students. 

(b) Parents shal be informed of the opportunity to 
be represented on existing school and district advisory 
committees. 

(c) Parents shall be notified in writing of the 
student's initial membership in an assigned program. 
Notification shall be in language that the parent under- 
stands. 

Specific Authority 229.053 FS. Law Implemented 233.058 
FS, as amended by Section 41, Chapter 90-288, Laws of 
Florida. History - New 10-30-go. 



8A4.0905 Requirements for the District Limited 
English Proficient Plan. 

(1) Each school district shall submit a school 
district LEP plan to the Departnent of Education 
describing the districts proposed procedures and method- 
ologies for serving limited English proficient students and 
must receive the Commissioner of Education's approval 
prior to program implementation. 

(2) Councils representing parents of limited English 
proficient students shdl be consulted prior to the submis- 
sion of the school district LEP plans to the Department of 
Education. 

(3) The Department of Education shall review the 
school district LEP plan and approve, disapprove, or 
return for clarification or further elaboration within sixty 
days of submission. 

(4) A school distfct LEP plan shal be updated and 
resubmitted every three years. Interim changes in the 
plans shall be submitted as amendments to the Depart- 
ment of Education and must be approved by the Commis- 
sioner prior to implementation. 

(5) School district LEP plan format. The school 
district LEP plan shall include at least the following 
information. 

(a) Introduction. 

1. A description of the school district's philosophy 
of limited English profkaent programs, which shall include 
information on the dstrict and school-level procedures and 
methodologies, the number of students, identification of 
languages involved *id strategies intended to provide 
equal educational opportunities to limited English proficient 
students. t _ , 

2. An overview of the school dtstnct . L-/P plan 
that summarizes the contents of the plan *r d specifies 
appropriate programming. 

(b) General section. 

1. A general section to indude descriptions of 
district strategies regarding: 

a. Standards tor enty, exit and post reclassifica- 
tion monitoring including test and scores to be used, 

b. Instructional categorical and student services 
such as counseling; and 



c. Statement of procedures to employ qualified 
staff, including procedures used to monitor the oral lan- 
guage proficiency of teachers of limited English proficient 
students in math, science, social studies or computer 
literacy courses in limited English proficient student's 
home language using criteria specified in Rule 6A-6.09O4, 
FAC, as well as, all relevant provisions. 

2. A summary of evidence of consultation with the 
districts parent leadership council composed of parents of 
limited English proficient students or other parent advisory 
body representative of parents of limited English proficient 
students; and 

3. Interim measures for providing instructional 
services to limited English proficient students when 
appropriate personnel are not available to provide basic 
ESOL instruction and understandable instruction in basic 
subject areas as set for* in Rule 6A-6 09O4, FAC. 
Measures shal be developed at each school. 

(6) A school dktrict LEP plan shal incorporate 
home language instruction in basic subject areas such as 
transitional or development bingual education or ESOL 
instruction in basic subject areas, such as "structured" or 
"sheltered" instructional strategies, in addition to basic 
ESOL instruction. The plan shall describe how the district 
intends to provide each limited English proficient student 
with t>e opportunity to learn tm academic English subject 
matter vocabulary necessary for academic success 

(a) The school district shal specify how it wiH meet 
the needs of students in the home language using 
teachers, aides, parents, volunteers and students proficient 
in the language. 

(b) The school district LEP plan shal include a 
statement of assurance for compliance with Federal and 
state laws and regulations. 

(c) The school dstrict LEP plan shall indude a 
statement which addresses credit towards gradation 
requirements tor basic ESOL courses and ESOL and 
home language basic subject areas courses. 

Specific Authority 229.053 FS. Law Implemented 233.058 
FS., as amended by Section 41, Chapter 90-288, Laws of 
Florida. History - New 10-30-90. 



eA-e.oeoe Monitoring of Programs for Limited 
English Proficient Students. The Florida Department of 
Education shall monitor districts to ensure compliance with 
Rules 6A4.0900 through 6A4.0909, FAC, and all 
applicable federal and state laws and regulations including 
Sections 229.565 and 226.2001, Florida Statutes. Moni- 
toring shal include periodic reviews of the following areas. 

(1) Program compliance. 

(a) Monitoring shal be in conjunction with and 
reports shall be consistent with the comprehensive 
monitoring system of the Division of Public Schools in 
accordance with Rule 6 A- 1.0453, FAC. 

(b) Compliance shall be determined and 
documented in the following areas: 

1. Identification, assessment and programmatic 
assessment of limited English p*oficie- students as 
defined in Rule 6A-6.0902, FAC; 

2. Provision for and implementation of basic ESOL 
instruction, ESOL instruction in basic subject areas, or 
home language instruction in basic subject areas as 
defined in Rule 6A-6.oe04, FAC; 

3. Employment of qualified personnel as defined in 
Rules 6A-6.0907 and 6A-1.09441, FAC; and 

4. Parental involvement as defined in Rule 6A- 
6.0904, FAC. 

(c) When applicable, compliance with the following 
categorical program and supportive servioe area require- 
ments as provided in law and rule: 
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1. Compensatory education; 

2. Exooptonal student education; 

3. Dropout prevention; 

4. Pre-tondergerttn; 

5. Chapter 2; 

6. Pre-Hrtt grade dasaea; 

7. Vocational; 

8. Adult; 

B. Student sorvtooo; and 
10. Extended day. 

(d) Periodic reviews of boat dstrict compliance whh 
the Florida Educational Equity Act shall include a revki* 
of requirements in Chaplar 6A-19, FAC., with regard to 
equd acoaaa to categorical programming for aftgMa 
nabonal minority students. Reviews wil ba oonducted in 
accordance wito Rulaa SA.19.010 and 6A-1.0453, FAC. 

(a) Data shall ba oolacted annually for al students 
by »a school dfcfrfct and toe Dapartmont of Education in 
the following araaa: 

1. Studanrs home language, 

2. Studanrs national origin, and 

3. Studant classified as limited English proficient 
(0 Data shal ba ooiected annually for limited 

English profident students by the school district and the 
Department of Education in toe totaring areas: 

1. Student dasaMad as English proficient, 

2. Student reclassified as limited English proficient 

3. Student reclassified as limited English proficient 
but not receiving programming as required in Rule 6A- 
6.0904, FAC, 

4. Student in Chaplar I Program, 

5. Studant passing competency test, 

6. Student not passing competency test, 

7. Student in compensatory education program, 

*. Student in exceptional student education 
program. 

9. Student in dropout prevention program, 

10. Student in preWndsrgarten program, and 

11. Student in Chapter II Program. 
(2) Program effe ct ivene s s evaluation. 

(a) The Departnent of Education shal design an 
evaluation system containing output measures by October 
1, 1991. The state date system shal be amended to 
include needed data items between October 1, 1991, and 
June 30, 1992. The evaluation shal be implemented tn 
«m 1992-93 school year. 

(b) The goals of program effectiveness evaluations 
are to mora effectively measure outcomes and to sub- 
stitute, where appropriate, outcome measures tor 
measures contained elsewhere in rules. 

(c) The Department of Education shal oonduct an 
equal access data review of al school districts wiWn a 
three year period in order to 'toortain any major deviance 
from expected data patterns, mere deviations are noted, 
the school distort shaM be informed and shaH be regdred 
to address the Issue and report action taken. The delict 
profiles shtfl include a comparison of (1) national origin 
minority student, (2) students who are not national origin 
minorities, «* (3) limited English proficient students on 
the fotowing indicators such as participation in c a teg orical 
programs, participation in special programs in the Florida 
Education Finance Program, and participation in targeted 
academic courses. 

(d) Data shad be analyzed to determine program 
effectiveneas in such areas as, but not limited to: 

1. Acquisition of EngSsh language skills by limited 
English proficient students sufficient tor parity of participa- 
tion with non-limited Englsh prolfeient students within a 
reasonable period of time; 

2, Progression toward completion of reqyfements 
sped fed in each dtotricTs pupil progression plan as 
evidenced by a comparison of limited English and non- 
limited English speaking students; 



3. Comparison of Imited Englsh and non-limited 
English speaking students by raotfothnio, national origin 
and dfctoct by the data identfod in ttis subsection; *>d 

4. Comparison of sudent identification m\6 
student exit data from E90L programs of limited English 
proficient students and by home language by district and 
state. 

(e) Date shaft be ooiected annually tor al student 
by school dstrict and the Departnent of Education in the 
blowing areas: 

1. i town ton raws, 

2. Graduation rates, 

3. Dropout ratee, 

4. Grade point average, 

5. State a s se ss ment test soores, and 

S. Students daaolHod as LEP exiting the ESOL 
program by home language by year 
(3) Monitorino proc edures 

(a) The Department of Education shal develop 
annually a summary report of the remits of the monitoring 
review or the program evaluation. 

(b) Each dfctoct shaM retain documentation to verify 
compliance with the requirements of law and rules 
applicable to pro g rams tor limited English proficient 
students. 

(c) The Department of Education shall prepare and 
distribute to the school district a report of findings and 
recommendations or corre c tive actions on monitoring 
compliance or effectiveness evaluation. Copies of all 
reports shal be retained in the individual districts as well 
as by toe Departnent 

(d) The Department of Education monitoring 
acMvWee shal be planned and undertaken with appropriate 
consultation and participation of oounds representing 
parents of limited EnoHsh proficient students. Each dstrict 
shal ba responsible lor making a oopy of any monitoring 
report avaiabte to counds representing parents of limited 
English proficient students. 

(o) The Department of Education shal designate 
employees to provids technical assistance to those school 
disticts which data suggest that inadequate or inappro- 
priate services are being provided to limited English profi- 
cient students. Such technical assistance shal include: 

1. Joint determination of practices to be inves- 
tigated by too local school dtttct, 

2. Invofcomont of toe Imited English proficient 
parent group and school district personnel in dstormining 
actions to improve the situation, and 

3. A summary report to the DMsion of Public 
Schools 

The date tor school dktricts receMng technical assistance 
aa described above shad be reviewed toe (blowing year 
to identify toe impart of any changes made. 

(f) Any documented major deviation from expected 
data patterns or oomplanoo criteria shaM require that the 
district submit to toe Departnent of Education a written 
explanation of toe situation and any action taken. 

(9) Techniool aseietanoo shal be made avalable to 
any distort whh date which todcateo toat inadequate or 
inappropriate services are being provided to limited 
English proficient students. 

(h) Districts shal be subject to the procedures and 
sanctions as set torto in Section 229.566(4), Florida 
Statutes. 

Specific Authority 229.063(1) FS. Law Implemented 
228.2001 FS. and 233.056 FS, as amended by Chapter 
90-296, Laws of Florida. History - New 1040-90. 
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SA-s 0907 hiservloo Requirements for Personnel 
of Umltod English Proficient Students, 

(1) Insecviw standards tor teacher* of math, 
science, social studios, or computer literacy using ESOL 
instruction* stategiee who do not hold a valid certificate 
with ESOL endorsement or coverage: 

(a) Any teach* using ESOL strategies to leach 
math, science, social studies, or computer literacy 
assigned to instruct limited English proficient students on 
September 15. 1M0, a for the first time in any given 
school ye* thereafter shal complete at least sixty points 
of inservwe training or three semester hours of college 
credit in methods of leaching English to speakers of ottsr 
languages, ESOL curriculum and materials development, 
cross-cultural communications and understanding, or 
lasting wid evaluation of ESOL by September 15 of the 
following year, or 

(b) Teachers who had appropriate certification as 
specified in the 1069-90 Course Code Directory as 
adopted by reference in Rule 6A-1. 09*41, FAC, for the 
subjects and grades taught and have completed prior to 
the 1990-91 school year, at least two years of successful 
leaching using ESOL sfrategiee lo teach math, science, 
social studies or oomputer literacy to limited English profi- 
cient students as verified in writing by the superintendent, 
shal complete sixty points of insert/ice training or three 
semester hours in methods of teaching English to 
speakers of other languages. ESOL curriculum and 
materials development, cross -cultural communications and 
understanding or testing and evaluation of ESOL. The 
sixty points of inservioe training or the three semester 
hours of college credit shall be completed for the first 
certificate renewal after July 1. 1990. The school district 
shaN maintain records on how the teacher was evaluated 
as successful. The experience in a basic subject area 
ESOL class, acceptable aa provided herein, shall have 
been taught using ESOL strategies 

(c) Insarvice points or credit earned in fulfillment of 
this subsection may bo used toward meeting three of the 
six semester hours renewal requirements for that validity 
period. 

(2) Inservice standards for teachers of math, 
science, social studtos, or computer literacy using home 
language instructional strategies who do not hold a valid 
certificate with ESOL endorsement or coverage: 

(a) Any teachers using home language strategies to 
teach math, science, social studes or computer literacy 
assigned to instruct limited English proficient students on 
September 15, 1990, or for the first time in any given 
school year thereafter shall complete at least sixty points 
of inservioe training or three semester hours of college 
credit in methods of teaching home language, home 
language curriculum and materials development, or testing 
and evaluation in the home language by September 15 of 
the following year, or 

(b) Teachers who had appropriate certification as 
specified in the 1969-90 Course Code Directory as 
adopted by reference in Rule 6A-1.09411, FAC, for the 
subject and grades taught and have completed, prior to 
the 1990-91 school year, at least two yean, of successful 
teaching of math, science, social studies or computer 
literacy through the home language strategies, as venfied 
in writing by the superintendent, shaH complete sixty 
points of inservioe training or three semester hours of 
college credit in methods of teaching home language, 
home language curriculum and materials development, or 
testing «k) evaluation in the home language. The sixty 
points of inservioe taming or three semester hours of 
college credrt shal be completed for the first certificate 
renews after July 1, 1990. The school district shall main- 
tain records on how the teacher was evaluated as being 
successful. The experience in a basic subject area dass 



acceptable as provided herein shal have been taught 
using home language ttategtet 

(c) Inservioe points or credit earned in fulfilment of 
t\m subjection may be used toward meeting three of the 
six semester hours renewal requirements for that validity 
period. 

(d) Teachers who are instructing limited English 
proficient students in mat), science, social studies, or 
computer literacy in the student's home language on 
September IS of any given school year shall have met by 
September 15 of the subsequent year the following: 

1. A passing grade on a language examination 
deaigned to determine whether a person has a language 
proficiency necessary to teach elementary or secondary 
students in that language. The Florida Department of 
Education shal develop by October 1, 1990. a list of 
approved tests. A dstrict which wish** to use an alterna- 
tive examination shal submit It to the Florida Department 
of Education tor approval prior to tta utilization, or 

2. A Florida foreign language certification coverage 
in the language which the tea c he r wil utilize to instruct 
limited English proficient student. 

(3) Inservioe standards for teachers of limited 
English proficient students in subjects other than English, 
math, science, social studes or oomputer literacy who did 
not hold a valid certificate with ESOL endorsement or 
coverage: 

(a) Any teacher assigned to instruct limited English 
proficient students in subject* other than English, math, 
science, social studies or oomputer literacy on September 
15, 1990, or for the first time in any given school year 
thereafter shall complete at least eighteen points of 
inservioe training or three semester hours of college credit 
methods of leaching English to speakers of other 
languages, ESOL curriculum and materials development, 
cross-cultural communications and understanding, or 
testing and evaluation of ESOL by September 15 of the 
following year. Inservioe Saining shal be provided during 
three fuff planning days or by other means approved in 
the districts LEP plai, or 

(b) Teachers who had appropriate certification as 
specified in the 1969-90 Course Code Directory as 
adopted by reference in Rule 6A- 1.09441, FAC , for the 
subject(s) and grades taught and have completed, prior to 
the 1990-91 school year, at least one year of successful 
teaching of other subject areas, to limited English profi- 
cient students, as verified in writing by the superintendent, 
shall complete sixty hours of inservioe training or three 
semester hours of college credit in methods of teaching 
English to speakers of other languages, ESOL curriculum 
and materials development, cross-cultural communications 
and understanding, or testing and evaluation of ESOL. 
The sixty hours of inservioe raining or three semester 
hours of ooiege credit shall be completed for the first 
certificate renewal after July 1, 1090. The school district 
shal maintain records on how the teacher was evaluated 
as being succeaaful 

(c) Inservioe points or credrt earned in fulfillment of 
this subsection may be used toward meeting three of six 
semester hours renewal requirement for that validity 
period. 

(4) Implementation schedule for this rule, 
(a) Principles of Implementation. 

1. Except as set forth in this subsection, any 
teacher required to have an endorsement or training 
pursuant to this rule shal complete such training within 
one year of his or her initial assignment 

2. Exceptions to Subsection (4) of this rule. 

a A beginning teacher shal complete the 
inservice requirements within two years of initial assign- 
ment 

b. A teacher required to have an ESOL endorse- 
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ment on a cerllfteate pursuant to this rult shall complete 
courae wocfc required for such endorsement within tiree 
calender years of Ms or her initial assignment. 

(b) Interim meaeures. In recognition that thia rule 
will require largo numbers of teachers to ba trainad tor tha 
first bma mi tiat tWa poaaa a burden for school dstricts, 
tha following interim measures will ba in effect until 1*93- 
94, except as specified herein: 

1. During lha 199041 school year, tha following 
steps shdl ba taken to provide for a phase-in of the 
requirements of this rula: 

a. Each school district shall conduct a survey of 
its limited English proficient students and baaed on the 
survey shall determine the number of teachers by school 
who need to ba rained under thia rule. St ch survey wiir 
be completed by February, 1091. 

b. Each school district shall establish a program to 
assura that ESOL basic teachers needing Gaining shall 
initiate tuning by fte beginning of the 1991-92 school 
year and shaf complete such raining by the beginning of 
the 1994-95 school year. 

c. Each school disfrtet shad project the number of 
ESOL subject matter taachars and home language basic 
subject matter taachars needed by the district and shall 
initiate a program which will assura that tha grouping of 
teachers with tha largest number shall begin training by 
the beginning of the 1991-92 school year and complete 
such raining by the beginning of the 1993*94 school year 
and that tha grouping of teachers with the lesser number 
shaH begin training by fte beginning of the 1391-92 
school year w\4 complete such training by the beginning 
of the 1994-96 achool year. 

d. Each school district shaH also develop and 
implement a raining and informational program for 
administrators, including principals, concerning this rule 
and the educational needs of limited English proficient 
students. 

2. Beginning in the 1991-92 school year those 
teachers requiring inservico training pursuant to role shal 
complete such training within a school year Each year 
thereafter those teachers who have not already completed 
the raining shal complete the requisite raining. 

3. Thoae teachers who must complete specified 
credit or in service points for certification renewal pursuant 
to this rule shal complete such raining by tha foHowing 
time periods: Those whose validity period ends prior to 
July 1, 1993, shal complete requirements by June 1992; 
those whose vrtftty period ends July 1, 1994, shaH 
complete requirements by June 1993; those whose validity 
period ends July 1, 1996, shall complete requirements by 
June 1994 

(5) inservico training program standards. Programs 
set forth herein which enable teachers to meet require- 
ments through ineervice points shal meet the foHowing 
standards: 

(a) The inservtee time shal be divided between 
contact time and supervised practicum. 

<b) The inservtee raining time allotted for methods 
of teaching English to speakers of other languages, ESOL 
curriculum and materials development cross-cultural com- 
munications and undaratandlng, and testing and evaluation 
of ESOL as set forth in Subsections (1) and (3) of this 
role shaH be appropriately dvided, or 

(c) The inservtee training time allotted for methods 
of teaching home language, home language curriculum 
and materia* development, and testing and evaluation in 
the home language as set forth in Subsection (2) of this 
rule shal be appropriately dvided. 

(d) A set of performance competencies with post- 
tests shdl be developed by each district in their master 
inservtee plan for al the inservtee training provided in 
fulfillment of this rule. 



(e) Trainers of home language teachers, where 
possible, shall be persons who speak the targeted home 
language. 

(7) Each inservtee program developed to meet the 
requirements of this role shal be approved by the Florida 
Department of Education and shall ba monitored at least 
onoe every three years to assure that the standards set 
forth herein are met. 

(g) Up to sixty inservioo points or three semester 
hours owned in meeting the requirements as specified in 
Subsections (1), (2) or (3) of this role may be used by a 
teacher for certificate renewal. 

(h) Each district shal retain records for each 
teecher and aide that successfully completed the inservice 
requirements. 

(6) Each achool district shal develop and imple- 
ment an inservtee program for teacher aides who work 
with limited English proficient students. 

(7) Each school district shal develop and imple- 
ment the ineervice requirements oontained in this rule in 
tie district's master inservtee plan. 

(8) Each dstrict shal develop and implement 
raining components, in addition to the requirements in this 
role, needed to increase the effectiveness and efficiency 
of the program(s) provided to limited English proficient 
studente. 

(9) The Department of Education shall provide 
technical assistance, including technological assistance 
where feasible, to school districts in the implementation of 
the inservtee training. 

(10) During the 1992-93 school year, the Department 
of Education shal conduct an evaluation of the system of 
inservtee provided in this rote, and shaH make recommen- 
dations tor revising the system based on analysis of 
student outcome meaeures. 

Specific Authority 229.063(1) FS. Law Implemented 
233.036 FS., as amended by Chapter 90-288, Laws of 
Florida. History - New 10-30-90. 



6A4.MM Equal Acceea for Limited English 
Proficient Students te Programs Other Then ESOL 

(1) Limited English proficient students, including 
refugees and other immigrants, racial and national origin 
minority students, shall be entitled to equal access to 
programs and servioes other than ESOL, such as ut not 
limited to compensatory, exceptional, earty childhood, pro- 
first grade, vocational, adult education, Chapter 2. dropout 
prevention, extended day, and supportive services regard- 
less of the funding sources. 

(2) Home-school communication. AH written and 
oral communication between a school district's personnel 
and pvents of current or former limited English proficient 
students shall be in the parents' primary language or other 
mode of communication commonly used by the parents 
unless clearly not feasible. 

(3) National origin minority or limited English profi- 
cient students shall not be subjected to any disciplinary 
action because of their use of a language other than 
English. 

(4) Any person or organized may file a compliant 
alleging violation of Rules 6A-6.CjO0 through 6A-6 0909, 
FAC, with the Florida Department of Education. 

(a) Complaints shall be specific and in writing 

(b) Findings shall be reported to the district and 
complainant within sixty days after receipt ol the com 
plaint. 

(c) Corrective actions shall be required for any 
confirmed violation. 
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(d) The complaint prooets it independent of an 
individual's right under stale and federal laws. 

(5) Exceptional student education referral. The 
school district thai ensure that an exceptional student 
referred for ptaoement into programs for limited English 
proficient students shall have an individual educational 
pl*t, IEP, review prior to that placement. A staff repre- 
sentative of the IEP Committee shall be invited to par* 
tdpale in that review. 

Specific Authority 229.053(1) FS. Law Implemented 
233.056 FS., as amended by Chapter 90-288, Laws of 
Florida. History - New 10-30-90. 



6A-40909 Exemptions Provided to Limited 
English Proficient Student*. 

(1) Students in grades 4 and 7, who have been in 
an ESOL program tor two or fewer years may be 
exempted from participation in the statewide assessment 
program. 

(2) Each school district shall offer alternatives to 
the statewide assessment progr? for the measurement 
of minimum standards in grades ■ d 7. 

(a) The alternatives shall 1 the same mini- 
mum standards as those meat the statewide 
assessment program provided, now* ,*»r, that methods 
appropriate for the limited English proficient student are 
used. 

(b) Remedial programming shall be provided to 
those students who do not meet the performance stan- 
dards of the statewide assessment program. 

(3) Limited English proficient students who have 
completed the credits required for graduation and who 
have failed to meet the 10th grade standards as 
measured by SSAT I and II or alternative statewide 
assessment program shall be eligible for compensatory 
education for "a thirteenth year as provided in Section 
232.246(10), Florida Statutes. 

(a) Alternative methods of meeting the standards of 
the SSAT-I or alternative statewide assessment program 
standards shall be used, where feasible, for limited 
English proficient students who are unable to demonstrate 
mastery of the standards due to deficiencies in language 
proficiency. 

(b) Limited English proficient students who failed to 
meet the standards after completing the "thirteenth year" 
may be eligible to be reported for FTE funding in the 
appropriate courses in the adult education program of the 
Florida Education Finance Program. 

(4) The Department of Education shall assist the 
district m identifying or developing the alternative methods 
referenced in Subsections (2) and (3) of this rule. 

(5) If the number of limited English proficient 
students in a district is fewer than ten within a radius of 
twenty miles of a given school or within the school 
attendance zone, whichever is larger, a district may apply 



to the Florida Department of Education for an exemption 
from the delivery of basic ESOL through an ESOL teacher 
for this group of students. Exemptions shall be granted 
on a one year basis, are renewable, and may be granted 
only if the district documents specific efforts to address 
the English language needs of its students. 

(6) The Florida Department of Education shall 
review annually the personnel utilized in teaching limited 
English proficient students by program for the purpose of 
identifying the areas of need as "critical teacher shortage" 
areas. The State Board of Education shall take all 
necessary steps to assure that the benefits set forth in 
Section 240.4062 and 240.4064, Florida Statutes, shall be 
made available to teachers in critical teacher shortage 
areas. 

(7) Upon verification by a superintendent that the 
district has been unsuccessful in recruiting ESOL basic. 
ESOL subject matter, or home language instructors, and 
that certain positions at given schools cannot be filled 
during any school year with a person who meets the 
certification requirements in the Course Code Directory as 
adopted by reference in Rule 6A- 1.09441, FAC . or the 
inservice requirements as specified in Rule 6A-6 0907 
FAC, a teacher who does not meet the requirements may 
be assigned to such a classroom on conditions that meet 
the terms of Rule 6A- 1.0503, FAC. 

Specific Authority 229.053(1) FS. Law Implemented 
233.056 FS , as amended by Chapter 90-288, Laws o? 
Florida. History ■ New 10-30-90. 



6A4.0910 School-Age Child Care. 

(1) School districts are hereby authorized to establish 
school-age child care programs, utilizing existing public school 
facilities and other appropriate facilities available for such 
purposes. The following principles apply for such programs 

(a) School based programs. By agreement between 
the Department of Education and the Department of Health 
and Rehabilitative Services where school age child care 
programs utilize facilities and employees of the school board, 
the operation of the child care facility shall be in accordance 
with the rules and regulations of the State Board of Education 
and the district school board Such programs are not required 
to comply with the requirement of the Department of Health 
and Rehabilitative Services 

(b) Contracted sendees School age child care facilities 
that are provided by a school district by contracting with a 
private agency must comply with all the rules and regulations 
of the Department of Health and Rehabilitative Services 
relating to child care facilities. Such facilities must be 
licensed pursuant to Section 402.305, Florida Statutes. 
Specific Authority 228 0617(10). 229.053(1) FS. Law 
Implemented 228 061, 228 0617 FS. History • New 10-16-91 
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APPENDIX VI ; Draft Example: Screening and Referral Checklists from Duval County School District 

Duval County Public School* 
Exceptional Stu4eat Education 

Prograa for tbe 01 f tad , , y , 

X V;.. 

Student Vm — School _ 



Data 



parsoa Completing Seala 



Relationship to Student 



Total Scora 



PXJLBKT MTING SCXLS 

The following stateaents will assist in determining your child's 
educational/intellectual needs. For each statement, indicate the 
degree to which this characteristic has been observed. Please 
consider each answer carefully. 



Never 
Observed 



Frequently 
Observed 



1. Learns quickly with 
little practice. 

2. Has a variety of interest; 
and is self-directed. 

3. Is highly curious - wants to 
know "why" . 

4. Is interested in high-level 
topics • 

5. Has the ability to solve 
problems . 

6. Generates new and unusual 
ideas . 

7. Has very good memory retention. 

8. Has a longer attention span 
than the average child. 

9. Has a large vocabulary - 
expresses him/her self well. 

0. Reads a great deal. 

11 . Loves to learn. 

12. Striveb for perfection; is 
self-critical . 

13. Is concerned with right and 
wrong . 

14. Has a good sense of humor. 

15. Has a vivid imagination. 

16. May question authority 
stateaents . 

17. Does not like rigid time 
schedules or fixed routines. 

18. Sometimes appears overly 
aggressive because of natural 
curiosity. 



0 1 2 

0 1 2 

0 1 2 

0 1 2 

0 12 

0 1 2 

0 1 2 

0 1 2 

0 1 2 

0 1 2 

0 1 2 

0 1 2 

0 1 2 



0 1 
0 1 



0 1 
0 1 2 
0 1 2 



4 
4 
4 



5 
5 



5 
5 
5 



5 
5 
5 
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19. May b* annoyad by dttailt 0 12 3 4 5 
ht/iht contidtrt unimportant. 

20. It Mlf-conf idtnt and want* 0 12 3 4 
to share knovltdgt with othtr*. 



Subtotals 



V 



V 



Tot»l Score 



0 

ERIC 
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as 



Student Hut 
Date 



Duval County Public Schools 
Exceptional Student Iducatlom 
Program for the oifted 



School 



Grade 



Person Completing Gcale 



Total Scor* 




TEACHER RATING SCALE 

The following statements contain many of tht character ist xcs 
commonly associated with gifted individuals. For each statement, 
indicate the degree to which this characteristic has been observed. 



Never 
Observed 



Frequently 
Observed 



2, 



3. 



5. 



7. 



Learns quickly fro* United 
exposure: little practice 
requi red. 



Has diverse, spontaneous, 
frequently self-directed 
interests . 



and 



Asks many questions; concerned 
with cause-effect relationships; 0 
interested in "why"; love of 
truth. 

Shows an interest in and 

knowledge of a variety of 0 

topics beyond the usual 

interest of children of 

similar age. 

Has the ability to solve 
problems without help; uses 
reasoning ability; seperates the 0 
whole into its respective parts; 
can apply knowledge to 
unfamiliar situations . 

Generates t 1 arge number of 
ideas or solutions to problems 0 
and questions; offers unusual, 
unique responses. 

Has the ability for high level 
abstract thinking, (tim*, space, 0 
numbers) . 

Has extraordinary memory 
retention; quick mastery and 0 
recall of factual information. 



2 3 



2 3 



2 3 



2 3 



2 3 



2 3 



2 3 



K 



Has a longer attention span 
than the average child (to 
the extent that it may exclude 
all else) . 

Displays verbal proficiency; 
large vocabulary; expresses 
him/herself well through various 
communication skills. 



2 3 



2 3 



6/91 
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BEST COPY AVAKiSLE 



i;. a grta; deal on nie, ner 

own; interest in information 
in advenctd areas; My show 
preierence for specific 
cattgorits (science fiction, 
tncyclopedias, biographl ts) . 

12. Likts to study subjects which 
art difficult becaust of his/htr 
inttlltctual curiosity, 
inquisitive Bind, and lovt of 
learning. 

13. >■ Hat poor study habits frequently 

resulting in cartless work. 

14. Thinks ftsttr than he/she 
vritts which ity rtsult in 
sloppy w irk. 

15. May bo annoyod by dotails he/she 
considtrs unimportant and un- 
necessary. 

16. Dislikts adhering to rigid 
time schedule or fixed routine; 
prtftrtnet for individual ittd 
work; nttd for freedom of move- 
ment and action. 

17. Sometimes apptars ovtrly 
aggrtsnvt becaust of hit/htr 
natural curiosity, alertness, 
and ttndtncy to dominate others. 

IS. is uninhibited in expressions of 
opinions; is apt to be a non- 
comformer . 

19. Strives for perfection; is 
self -critical ; it not easily 
satisfied with his/her own 
speed or products; fear of 
failure 



2 3 



2 3 



2 3 



2 3 



2 ! 



2 3 



2 3 



20. Is concerned with right and 
wrong; passes judgement on 
events, people and things. 

21. Has a keen sent* of 
intellectual "playf ul Iness" ; 
fantasizes, imagines , < • I 
wondtr net would happen 

if ....-). 

22. Displays a sense of humor? 
sees humor in situations 
that may not appear to be 
humorout to others. 



0 1 2 3 4 5 



0 1 2 3 4 5 



0 12 3 4 5 



23. Is a high risk taker; 
adventurous. 



0 12 3 4 



24. It unwilling to accept 

authoritarian pronouncements 
without critical examination. 



0 1 2 3 4 5 



25. Is self confident and actively 
dttire* to snare knowledge and 
work with others. 



0 1 2 3 4 S 
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4& 



•CUEVXVO CftlTttXft MATftXX 

fRoouui rot t» •xrrtD 



Student 

School 



Student Number 



Grade 



Date of Birth 



Students requiring further screening for participation in tht 
Progra» for the Gifted will be considered baaed on three criteria 
Strengths in aach of the thrae araaa vill ba given a number of 
points. A total o? tea (10) poi»ts ia naadad to ba eligible for 
individual psychological usttrunt. one additional polat say be 
added aa the result of enviornaantal factor*. 



Comprehensive Test o f &asic SXlU j (CTBS) 
(Scores in two of three total areas) 

9S>% > ■ 3 points 
90% - 941 ■ 2 points 
*S\ - 891 - 1 points 



Points 



Teacher Rating Scqlf 

91 > points 
76 - 90 points 

< 75 points 

P arent Rating Scalf 

76 > points 
61 * 75 points 

< 60 points 



6 points 
5 points 
4 points 



4 points 
3 points 
2 points 



Points 



Points 



£ nv i r on*e n t a 2 In di cat or s (One point) 



Point 



Total Points 



Signature of Person Completing Form 



Title 



Date 



Complete this fori o»ly for etudents who score u$-i:4 oa the 
QUs-LenftOft School Xb llltY ftit . 



6/91 
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XINDIRGARTIM / FIRST ORADB 
SCRIIITMG CRITERIA MATRIX * 
PROGRAM FOR TO GIFTED 



Student Student Number _ 

School Grade Date of Birth 



Students requiring further screening for participation in the Program for the 
Gifted will be considered based on two criteria. Strengths in each of the 
two areas will be given a number of points. A total of eight (8) points is 
needed to be eligible for individual psychological assessment. one 
additional point may be added as the result of enviornmental factors. 



CRITERIA 

A. Teacher R ating Scale 

91 > points - 6 points 

76-90 points - 5 points 

< 75 points ■ 4 points 

8. Parent Ra ting Scale 

76 > points ■ 4 points 

61 - 75 points ■ 3 points 

< 60 points ■ 2 points 



POINTS 



Points 



Points 



d. Environmental Indicators (one point) 

Point 



Total Points 



Signature of Person Completing Form . 

.tie Date. 



ii Complete this form only for students who score 115-124 on the otis- 
Lennon School Ability Tes t. 
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Duval County Public Schools 
Exceptional Studtnt Education 
Prograa for tha Giftad 



EwiaoKxzirrxL xroxc&TOM 



Tha following list of Environmental Indicators is suggested for use 
to gcnarata furthar raviev and discussion of individual studants 
who aay ba referred for possible placement in tha Program for tha 
Giftad. Thase Environnantal Indicators should be considered for 
particular students who say suffer from • disadvantaged 
environment. One point say be earned in the screening process if 
indicators are exhibited. 

This list of indicators: 

* nay be used with any student and is Dot designed exclusively 
for use vith any one group of students. 

* has not been ranked in any particular order of inportance and 
is not to be construed as an all inclusive list. 

* nay not be exhibited entirely in every student. 

* identifies subjective areas for the purpose of raising the 
awareness level concerning specific studants who say be 
considered for further testing. 

* should be reviewed by individuals who are able to provide some 
information based on the indicators listed below. 

* should be used to generate careful discussions by child study 
teas*. 



ENVIRONMENTAL INDICATORS 



Number of children in the 
family 



Family mobility 



Position of the child in 
the family 



General health of the 
child/parents 



NuAber of parents in the 
home 



Attendance record 



Number of adults in the 
home 



Language spoken in the hime 



Family income 



Home environment : 
1 oca t ion , cond i t i on 



si ze , 



Parent's highest level 
ot education 



Parent/Child relationship 
(time spent with the child, 
etc. ) 



Parent's occupat ion/wcrk 
schedule 



Other ind icators : 



tea en ft ftsrtftiAL roue 



Many factors must be considered in tht recommendation of a student 
for gifted placement. Standardised taat scores, parental input, 
at wall aa taacher information all play an equally important role 
in tht recommendation of a mtudent. mo ana ■lmple factor gt&Jfel 
coaalderad aa the aola determlmatloa far referral . The following 
characteristics art frequently associated with gifted individuals. 
In ordtr to identify students for gifted screening, please indicate 
students that you feel possess one or more of these 
characteristics. 



1. Advanced reading ability 



2. Unusually large vocabulary 



3. Vary original and creative 



May bt annoyed by details 
ht/sht considers unimportant 
and unnecessary 



9. Is unvilling to accept 
authoritarian 
pronouncements without 
critical examination 



10. Can concentrate on 
tasks for long periods 
of time 

11. Good at detailed work 



12. Good eemory 



Good critical thinker 



6. Demands disproportionate 
amount of attention 



13. Dislikes adhering to 
rigid time schedule 
or fixed routine; 
preference for 

individualized work 



Js uninhibited in expressions 
of opionions; are apt to be 
nonconf ormers 

Acodeaic abilities ahead of 
grade placement 



14 . High degree of 
Itadership ability 

15. High degree of 
motivation 

16. standardized - test 
scores 95* > in two 
of three total areas 
on CTBS. 



STUDENT KXK1 



STUDEHT KXKE 



Teach. 

Date 
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APPENDIX VII 



GIFTED ASSESSMENT TEAM REPORT 
GRADES K-3 



STUDENT 
DATE 



ID 



D.O.B. 



RACE /ETHNICITY 



ASSESSMENT ITEMS 



EST DATA: 



1. Intelligence Test 



CTBS 



2. Reading 



3. Math 



EACHER CHECKLIST 



4. Learning 



5. Motivational 



6. Creativity 



INSTRUCTIONAL DATA 



7. Reading-Report Card 



8. Math-Report Card 



Instructional Level 
9. Reading 



10. Math 



11. Portfolio 



X2 



SCHOOL 



GRADE 



SEX 



SCORES 



125 + 120-124 



115-119 



NA 



110-114 



90-100 80-89 



COLUMN TALLY OP CHECKS 



WEIGHT 



ADD ACROSS 



40-30 29-20 



32-24 23-16 



70-79 



19-10 



15-8 



B 



+ 2 YRS +1 YR 



X4 



X3 



60-69 



9-0 



7-0 



ON LVL 



X2 



XI 



TOTAL _ 

Is this child Limited English Proficient? _^ YES N0 
Is this child receiving free or reduced lunch? _^YES ™ 
•Portfolio documentation carries a weighting of 2 times the 
factors. 47 
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GIFTED ASSESSMENT TEAM REPORT 
GRADES 4-8 

STUDENT ID SCHOOL 

DATE D.O.B. GRADE 



RACE /ETHNICITY 





SCORES 


ASSESSNENT ITERS 


4 


3 


2 


1 


NA 


TEST DATA: 












l* intelligence Test 


125 + 


120-124 


115-119 


110-114 














U X DO 


OA 1 A A 

90-100 


80-89 


70-79 


60-69 




2. Reading 












3. Math 












TRAP HER PHRPKT.T<?T 












4. Learning 


32-24 


23-16 


15-8 


7-0 














^« Motivational 


36-27 


26-18 


17-9 


8-0 














6. Creativity 


40-30 


29-20 


19-10 


9-0 














7. Leadership 












INSTRUCTIONAL DATA 


A 


B 


C 






8. Reading-Report Card 












9. Math-Report Card 












Instructional Level 


+ 2 YRS 


+ 1 YR 


ON LVL 




























12 . Portfolio *X2 






















COLUMN TALLY OF CHECKS 












WEIGHT 


X4 


X3 


X2 


XI 




ADD ACROSS 




+ 


+ 







I? 



SEX 




TOTAL _ 

Is this child Lircited English Proficient? YRS NO 

Is this child receiving free or reduced lur.ch? Y ES NO 

•Portfolio documentation carries a weighting of 2 times tne other 
factors. 4g 
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